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UccnepgoBaHue roTOBHOCTU CTYAEHTOB NeAarorMyeckmx cneuunanbHocTe
K npenoaaBaHUIO Ha aHFIMACKOM A3biKe
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Ilpoonema u yenw. Hccieoosanue nocesaueHo npodieme Gopmuposanus Cucmemsbl mpexvi3bli-
HO020 00paz08aHus 8 yCio8usix mooepruzayuu oopazosanus Pecnybonuxu Kazaxcman. Lenv ucciedosa-
HUsL: onpeoeneHue 0cobenHocmell hoOpMUPOBaHUsL 20MOBHOCIU CIYOEHMO8 Ne0a202UYeCKUX CReYUalb-
HOCmell npeno0asams Ha AH2IUNUCKOM 3bIKe 8 NPOpeCcCUOHANLHOU 0esimeNbHOCIU.

Memooonozusn. Memooonocuueckyio 0CHO8Y UCCACO08AHUSL COCMABUTL CUCTEMHO-0esMEeNbHOCH-
Hbill 00X00. B x00e uccinedosanust cucmemamuzuposanvl HAyuHO-MeopemuyecKue UCHOYHUKU NO NPO-
Oneme GopMuposarus 20MOGHOCHU CMYOEHMO8 Nedaz02udecKux CneyuaibHoCmell npenooasams Ha
AH2UTICKOM S13bIKE 8 NPOeCCUOHAILHOU OesIMeNIbHOCIU, NPOAHATUSUPOSAH U 000OWEH IMRUPUYECKUTL
mamepuan, noJy4eHHbl NO UMOo2am AHKEMUPOSAHUsL U MEeCMUPOBAHUS. CIYOEHMO8 8bINYCKHBIX KYPCO8
neoazoeudeckux cneyuanvHocmei Kapaeanouncxoeo ynueepcumema umenu E. A. Bykemoea. Ananus
Pe3VIbmamos uccied08aHusi NPOBOOUICS ¢ NPUMEHEHUEM MEeMO008 MAMEeMAMUYeCKOU CIAMUCMUKU.

Pezynomamot. Asmopamu uccied08anus 8blOeieHbl KPUMepuu U NOKA3amenu cropmMupo8anHHo-
Cmu 20MOBHOCMU CMYOEHMO8 NedA202UHECKUX CReYUaibHOCmel K NPenooaeanuio Ha AHeAUUCKOM
A3bIKE 8 NPOPECCUOHATLHOU OesTMENbHOCU HA OCHO8e ee KOMNOHeHmMHo20 cocmasd. CoenacHo KoeHU-
MUBHOMY KOMINOHEHMY 20MOGHOCTU ONPEOELeHbl YPOSHU 3HAHUS U 61AOCHUS AHEIULLCKUM S3bIKOM CIY-
0eHmo8 nedazocuteckKux CneyualbHocmeil. B coomsememeuu ¢ npakcuonrocueckum KOMNOHEHmMoM
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onpeoeieHbl NOKa3amenu GopmMuposanus 20MmoGHOCMU BbINYCKHUKOG NPenodasams HA AHSIULCKOM
A3vIKe 6 npogheccuonanvrou oesmenvhocmu. Co2nacHo MOMUSAYUOHHOMY KOMNOHEHMY ONPEeOeieHbl
Cmenenb YCmouuugoCcmu UuHmepecd, XapaKkmep OmMHOUEeHUs. U CIeNneHb COOMBemMcmeusi 6U008 MOMuea-
Yuu 8bINYCKHUKO8 K NPEN0OABAHUIO HA AH2IUUCKOM s3bike. OCOOEHHOCMbIO (hOPpMUPOBAHUS 20MOBHO-
Cmu cmyoeHmo8 GblNYCKHbIX KYPCO8 Nedazo2uteckux CneyuaribHoCmell K npenoodasanuro Ha aueaui-
CKOM S13bIKe S8/IAeMCsl HUBKASL MOMUBAYUSL U HEOOCMAMOYHAS NPOPeCCUOHANbHAS U MEMOOUUECKdsl 20-
MOBHOCMb K NPENOO0ABAHUI0 HA AHSTUNUCKOM 53bIKe 8 NPOpeCcCUOHANbHOU 0essmenlbHOCU NPU 00Cma-
MOYHOM YPOBHE GNAOCHUSL AHSTUUCKUM S3bIKOM.

3akntouenue. Ananus pesyipbmamos nPpo8edeHH020 UCCIe008AHUS NO3BOIUL BbIABUNb OCOOEHHO-
CMUu U cmeneHb 20MOBHOCHIU CIYOEHMO8 8bINYCKHLIX KYPCO8 NeOd202UHeCKUX CReYUdaIbHOCmell K npe-
HOO0ABAHUIO HA AHSTUNICKOM S3bIKe. YPOoseHb 20mO8HOCIU CIYOEHMO08 8bINYCKHBIX KYPCO8 nedazocuye-
CKUX cneyuaibHocmell K npenooasaHio Ha AHeIULLCKOM 3blKe OnpedeieH KaK He0oCmamouHblll, 8 pas-
pe3e KOMROHEHMOB.! KOSHUMUGHBLIL — OM CPeOHe20 K 8biCUleMY; NPAKCUONIOSUMECKULl — npeumyuje-
CMBEHHO HU3KUL, MOMUBAYUOHHDII — O HUZKO20 K CPeOHeM).

Knrouessle cnoea: cucmema mpexvsazpluHo20 00paz068anust; CmyoeHmol Ne0a202uiecKux Cneyu-
anvrHocmeil; nPopeccUoOHarbHAsl OesIMENbHOCMb, 20MOGHOCIb NPENn00dA8ams HA AHSTUNCKOM S3bIKE,
nPoheccuoHanbHAsL 20MOBHOCHIb; KOMIOHEHMbL 20MOSHOCIU, ROKA3AMeNU 20MOSHOCTI.
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Research of readiness of pedagogical specialties students to teach in English

Abstract

Introduction. The research is devoted to the problem of the trilingual education system formation
in the context of educational modernization in the Republic of Kazakhstan. The purpose of the research:
to determine the features of forming the readiness of pedagogical specialties students to teach in English

in their professional activities.
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Materials and Methods. The methodological basis of the research was a system-activity approach.
In the course of the research, scientific and theoretical sources on the problem of forming the readiness of
pedagogical specialties students to teach in English in their professional activities were systematized, the
empirical material was obtained from the results of questioning and testing of graduate pedagogical
specialties students of Academician E. A. Buketov Karaganda University. The analysis of the research
results was carried out using the methods of mathematical statistics.

Results. The authors of the research singled out the criteria and indicators of the formation of
the readiness of pedagogical specialties students for teaching in English in their professional activity
based on its component structure. According to the cognitive component of readiness, the levels of
knowledge and proficiency in the English of pedagogical specialties students have been determined.
In accordance with the praxeological component, indicators of the formation of graduates’ readiness
to teach in English in their professional activities have been determined. According to the motivational
component, the degree of stable interest, the attitude nature and the correspondence degree of the
motivation types of graduates to teaching in English have been determined.

Conclusions. The analysis of the research results made it possible to identify the features and
the readiness degree of pedagogical specialties graduate students to teach in English. The readiness
level of pedagogical specialties graduate students to teach in English is defined as insufficient, in
terms of components: cognitive — from secondary to higher; praxeological — mostly low; motivational
— low to medium. The feature of forming the readiness of pedagogical specialties graduate students
to teach in English is low motivation and insufficient professional and methodological readiness to

teach in English in professional activities with a sufficient level of English proficiency.

Keywords

Trilingual education system; Pedagogical specialties students; Professional activity; Willingness
to teach in English; Professional readiness; Readiness components; Readiness indicators.

Introduction

Improvement of the education system in the
Republic of Kazakhstan plays an important role in
the global competitiveness of the country, being
the central link in the new model of economic
growth. At the same time, Kazakhstan needs a
radical modernization of education, which lies in
the integration of general secondary and higher
education that should become a platform for the
country’s future economic, political and socio-
cultural prosperity. In this regard, trilingual
education as a key factor in modernization
processes has become one of the state priorities.

To ensure the country’s competitiveness,
Head of State N. A. Nazarbayev in his Address to

1 Address of the President of the Republic of Kazakhstan
N. Nazarbayev to the People of Kazakhstan from January
28, 2007 New Kazakhstan in the New World (In Rus-
sian). Information and Legal System of Regulatory Legal

the people of Kazakhstan “New Kazakhstan in the
New World” ! proposed to start a phased
implementation of the unique cultural project
“Trinity of Languages”, the essence of which is to
develop Kazakh as the state language, Russian as
the language of interethnic communication and
English as the language of successful integration
into the world economy. For over the years of
implementing the Address, there have been a
certain success in this direction; the need to train
trilingual teaching staff has been recognized as
the first and most important step in the
development of a multilingual culture of society.
However, in practice the expectations turned out
largely overestimated. This gave rise to a certain

Acts of the Republic of Kazakhstan: Adilet. URL:
http://www.adilet.gov.kz/ru/node/7507
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skepticism in the professional community; some
linguistic scholars believe that the idea of
introducing trilingual education is somewhat
premature. Teaching in different languages, in
their opinion, cannot be effective if teachers do
not speak the languages themselves at the proper
level, are not familiar with the theory and practice
of teaching, and are not supplied with high quality
teaching materials [1, p. 221].

At the same time, the accumulated
experience led to the understanding that the
transition to the trilingual education is a complex
and non-linear process. It involves not only
revision of the curricula and programs. The most
pressing issue is training of teaching staff.
In general, the formation of the ability of
Kazakhstani teachers to innovate still remains a
systemic problem [2, p. 169].

Difficulties in achieving the target
indicators of the multilingual education program
stimulated scientific research, study and
adaptation of foreign experience, in order to
create a model of trilingual education in
Kazakhstan.

First of all, the intensive search for effective
educational strategies of teaching English is
largely due to the lack of an appropriate language
environment in Kazakhstan, in contrast to the
Kazakh and Russian languages, as well as the
high demand for English as a necessary condition
for the internationalization of the economy,
intercultural and professional communication.

For instance, Korean scientists, analyzing
the process of teaching English in Asia, pay
attention to transnationalism and the global spread
of the English language (M. Jeon [3]). Russian
and foreign researchers agree that in the process
of internationalization of higher education, which
is its integration into the international economy

2 Rasskazova T. P., Verbitskaya N. O., Guzikova M. O.
Language educational policy of a Russian university in
the context of global internationalization: experience of

http://en.sciforedu.ru/
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and infrastructure, English serves as a universal
contact tool for this process? [4].

Western European scholars come to the
conclusion that, based on the trilingual model, it
is possible to maintain identity through teaching
in the mother tongue, and through carefully
planned and well-organized education to enable
the acquisition of at least one more language
(P. V. Christiansen [5], M. Vega-Mendoza,
H. West, A. Sorace, T. H. Bak [6]).

The result of the awareness of
multilingual education is the introduction of
various methodological projects by the
scientific and pedagogical community and the
development of the basic principles of student-
centered learning [7].

Modern educational institutions continue
searching for ways to build an integral system for
training a specialist that meets the requirements of
the professional standard of a teacher who knows
teaching methods and a foreign language, and is
able to effectively apply knowledge and skills in
their subject activity.

The research paradigm is very broad and
largely depends on the traditions of the
educational environment, infrastructure,
economic vectors and foreign policy guidelines of
states, but one can trace the commonality of the
approaches of scientists from different countries
in search of effective tools for pedagogical
training.

The student-centered approach can
rightfully be considered one of the leading
educational trends in recent decades. Thus,
Singaporean scientists H. H. Lee, G. M. Lin Kim,
L. L. Chan [8], put forward the assessment of
teaching by students as a basic criterion for the
preparation of an effective teacher. In their

systemic and structural solutions. Modern Science: Ac-
tual Problems of Theory and Practice, 2015, no. 9-10,
p. 68. (In Russian)
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opinion, this will allow educational institutions to
adequately respond to the requests of students.

The most rational item, in our opinion, in
such an approach is the development by students
of the most important characteristics of the quality
of teaching, such as preparation and organization,
knowledge, learning and thinking, enthusiasm
and dedication. This research is potentially useful
for teachers: knowing the teaching characteristics
that matter to students can help teachers
determine for themselves how to maintain and
improve their teaching performance [8].

Spanish scientists R. Banos, A. Baena-
Extremera, M. D. M. Ortiz-Camacho also focused
on students in the study of professional personal
competence of teachers. The correlation between
the level of a teacher's competence and the level
of satisfaction with their life and the life of their
students is very interesting [9].

High adaptability of the educational
environment, unhindered access of students to
information, teaching aids, the possibility of
presenting  educational = material,  remote
communication, the impact of computer
technologies on the organization and content of
the educational process have become the subject
of scientific research by scientists from almost all
the countries. Awvailable studies show that
nowadays scientists pay great attention to
educational technologies in the process of teacher
training (R. Banos, A. Baena-Extremera, M. del
M. Ortiz-Camacho [10], P. A. Ertmer [11],
G. D. Constantino [12]), computer and Internet
technologies in the process of language learning
(I. Abukhattala [13], N. A. Hashmi [14],
M. Padmavathi [15]).

In general, according to the researchers,
non-traditional forms of education contribute to
the development of students’ creative thinking

3 Ovcharenko V. A. Self-education and creative develop-
ment of personality in the process of professional training
of a student. Bulletin of the Association of Universities of
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(S.-J. Shin, K. Chang [16]), reveal their ability to
work independently, thus implementing the idea
of self-education of students in the process of
professional training® [17; 18].

In a changing educational environment,
teachers should be prepared to develop
professionally throughout their lives. M. Cai in
his study points to changes in the informal
learning activities of teachers in the new era of the
Internet and new technologies, characterized by
the use of online learning resources, online
learning communities and mobile phones.
Teachers’ awareness and autonomy play a crucial
role in their education and professional
development [19; 20].

Brazilian researchers R. Santos, J. Vieira
adhere to the same opinion; they come to the
conclusion that one of the problems of
professionalization is the need to implement a
policy of lifelong learning, which includes the
principle of critical understanding of
educational processes in the system of higher
education [21].

Turkish  scientists E. M.  Sozer,
Z. Zeybekoglu, A. Alayli also confirm that
effective teaching requires the creation of
effective training and practice programs for
intending teachers [22].

Thus, the wide geography and
multidimensionality of research in the issue of
training intending teachers to teach in English in
their professional activities indicates not only the
urgency of this problem, but also the impossibility
of using a universal approach to its solution.

The purpose of this research is to determine
the features of the formation of the readiness of
students of pedagogical specialties students to
teach in English in their professional activities in

Tourism and Service, 2011, no. 1, pp. 63-67. (In Russian)
URL: https://www.elibrary.ru/item.asp?id=15590389
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the context of modernization of education in the
Republic of Kazakhstan.

Materials and Methods

Specific directions for the implementation
of the tasks set by the President of Kazakhstan for
the implementation and development of
multilingualism were reflected in the State
Program for the Development of Education and
Science in the Republic of Kazakhstan for 2011—
2020%, the activities of the Ministry of Education
and the higher education system which searched
and developed the most optimal models of
language education, nationally standardizing and
providing a conceptual platform for the
implementation of the cultural project “Trinity of
Languages” as a program document of the state
language policy.

Within the implementation of the State
Program for the Development of Education and
Science in the Republic of Kazakhstan for 2020—
2025°, a systematic transition to training in
Kazakh, Russian and English is being carried out.

For the transition to training in the three
languages, four subjects of the natural
mathematical cycle were determined, in which
training will be conducted in English: physics,
chemistry, biology, computer science.

The strategic objectives of trilingual
education in Kazakhstan actualized the need to
prepare students of pedagogical specialties to
teach in English in their professional activity in
the context of the modernization of education in
the Republic of Kazakhstan. So, since 2017, the
step-by-step introduction of trilingual education
has been launched in the secondary education
system. Of the approximately 800 schools that

4 State program for the development of education and sci-
ence in the Republic of Kazakhstan for 2011-2020. In-
formation and Legal System of Regulatory Legal Acts of
the Republic of Kazakhstan: Adilet. (In Russian) URL:
http://adilet.zan.kz/rus/docs/U1000001118
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claimed to switch to teaching four subjects of the
natural mathematical cycle in  English,
153 schools were selected to work in this
direction in a pilot mode. The main criteria for the
selection of schools were: 1) the availability of
these subjects teachers who speak English at
levels B1-B2; 2) the availability of training
resources.

The system-activity approach, which was
the methodological basis of the study, allowed
considering the readiness of pedagogical
specialties students to teach in English in their
professional activity as a complex integrative
education in the unity of its components.
Toresearch the readiness of pedagogical
specialties students to teach in English in their
professional activities, we have chosen empirical
methods of testing and interviewing students of
multilingual groups of graduate courses of
specialties Computer science (5B011200),
Chemistry (5B011200), Biology (5B011300),
Physics (5B011400) of the faculties of
mathematics and information technology,
chemistry, biological-geographical, and physical-
technical faculties of Academician E. A. Buketov
Karaganda University. A total of 60 students took
part in the research, including 15 students
studying their major Computer Science
(5B011200), 15 — Chemistry (5B011200), 15 —
Biology (5B011300), 15 — Physics (5B011400).

The sample of respondents is explained by
the fact that in the Karaganda region only one
higher educational institution (Academician
E. A. Buketov Karaganda University) trains
students of the above pedagogical specialties.
Atthe same time, the number of the 4-year
students in these specialties is 77 people. Due to

> State program for the development of education for 2020-
2025. Information and Legal System of Regulatory Legal
Acts of the Republic of Kazakhstan: Adilet. (In Russian)
URL.: http://adilet.zan.kz/rus/docs/P1900000988
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these facts, it was decided to use the method of
directed (target) proportional sampling, which
consists in an equal representation of graduates of
each specialty.

To determine the knowledge and levels of
the English proficiency among graduate students,
a test was carried out on four types of speech
activity in accordance with the system of levels of
foreign language proficiency of the project
“Common European Framework of Reference for
Languages”.

A survey was chosen as a method for
measuring the level of formation of skills and
abilities of pedagogical specialties students to
teach in English in their professional activities.

To determine the degree of stability of
interest, the nature of the attitude and the
prevalence of types of motivation for the use of
English in professional activities, a questionnaire
was conducted based on the methodology
“Studying the motives of students’ educational
activities” developed by A.A. Rean and
V. A. Yakunin® and the methods of identifying
types of motivation for learning a foreign
language, developed by E.Il. Passov and
A. N. Shchukin’. These methods, to one degree or
another, reflect all the types of motivation we
have identified for educational, professional
activities, interest and attitude towards teaching in
English in professional activities.

Results

Thus, the analysis of psychological and
pedagogical research on the structure of readiness
for professional activity shows that most
scientists distinguish three main components of
readiness for professionally oriented
communication in a foreign language:

¢ Bordovskaya N. V. Pedagogy: Texthook for universities.
St. Petersburg: Piblishing House Piter, 2000, 304 p. (In
Russian)

http://en.sciforedu.ru/

ISSN 2658-6762

motivational (motives, interests), cognitive
(foreign language knowledge) and operational
(skills).

The distinguished components of the
structure of the concept of readiness to teach in
English in professional activities give us the
reason to single out three components of
readiness: motivational,  cognitive  and
praxeological.

The cognitive component reflects the
degree of theoretical readiness to teach in English
in professional activity. Preparation should cover
two areas:

1. professional and communicative
(development of language knowledge that
represents the relevant field of professional
activity through the integration of the discipline
"Professionally oriented foreign language” in the
general course of vocational training);

2. professional and intercultural
(knowledge of the national characteristics of the
native and foreign language culture, speech and
social norms in the process of professional
interaction).

The praxeological component of readiness
to teach in English in professional activity
characterizes the practical readiness of students to
teach in English in their professional activity. The
selection of this component is governed by the
fact that the knowledge acquiring is inextricably
linked with their application in practice and the
formation of foreign language skills, which forms
the basis of students’ practical training for
communication in their professional field. We

divide all the skills that are part of the
praxeological component into three groups:
linguistic, sociolinguistic and professional-

communicative:

" Shchukin A. N. Teaching foreign languages: theory and
practice: a manual for teachers and students. Moscow:
Filomatis, 2007, 475 p. (In Russian)
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1. linguistic skills include: the ability to use
the language system for communication purposes;
the ability to recognize the meaning of the
selected grammatical units; the ability to
recognize basic syntactic relationships between
the words and larger components of the sentence
structure; the ability to analyze syntactic
relationships between the words and larger
components of the sentence structure; the ability
to use grammatical words; the ability to use
professional terminology;

2. sociolinguistic skills include the ability to
understand and adequately use the knowledge of
the cultural characteristics of native speakers,
their habits, traditions, norms of behavior and
etiquette; the ability to use proper language forms
and means depending on the purpose and situation
in the communication process, while remaining
the bearer of a different culture;

3. professional communicative skills
involve communicative skills in a foreign
language in the professional sphere, the ability to
read and understand completely or mainly the
content of simple authentic texts of different
genres and types; the ability to verbally carry out
dialogical communication within the framework
of the everyday, professional sphere of
communication; the ability to  join
communication, support, complete, leave it,
minimize the conversation; the ability to work
effectively with professional-oriented
information of a foreign language, to build a
strategic line of behavior.

The motivational component characterizes
the degree of moral and psychological readiness
of the student to teach in English in their
professional activity. It reflects the degree of
formation of interest and motives for this type of
professional activity, in our case, a professional
interest in studying and using knowledge and
communication skills in a foreign language in
their intending professional activity.
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The interest in learning and using
knowledge and communication skills in a foreign
language is also expressed in a positive emotional
attitude to this type of activity, to the culture of
the peoples of this language; the desire to learn a
foreign language culture in order to master
communication skills with representatives of
another nation, self-improvement and self-
development in this subject area, the formation of
a set of motives, including communicative,
pragmatic and cognitive ones.

The interest in the profession and the
English language learning, satisfaction with the
results of mastering communication skills are the
necessary conditions for the formation of
readiness to teach in English in professional
activity and contribute to increasing students’
activity in this educational process.

Thus, in the readiness structure of students
of pedagogical specialties students, we have
identified  three  components:  cognitive,
praxeological and motivational, the formation and
interconnection of which ensures the efficient use
of English in  professional  activities.
The cognitive  component  constitutes  the
theoretical basis of knowledge for the
development of practical skills and their
application in the field of teaching skills in
English in professional activities.
The praxeological component contributes to the
improvement of the skills of teaching in English
in professional activity and reflects the degree of
students’ practical readiness to teach in English in
their professional activity. The motivational
component is a prerequisite for the formation of
this readiness and ensures its integrity.

Based on the analysis of the definitions of
the concepts of “readiness” and “readiness for
professional  activity” available in the
psychological and pedagogical literature, we can
give a definition.
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The readiness of students of pedagogical
specialties to teach in English in their
professional activity is an integrative personal
education, which includes linguistic,
sociolinguistic, professional and communicative
knowledge, skills and positive motivation
necessary for the successful use of English in
professional activity.

Graduates of pedagogical specialties are
required to have sufficiently free and
professionally directed knowledge of the English
language, which means that a high level of
formation of students’ readiness to teach in English
in their professional activity is assumed. Our
research has shown that not all the students of
pedagogical specialties are fully fluent in English
as a means of professional communication.

This conclusion was made on the basis of
testing and questioning the students of multilingual
undergraduate groups of Academician E. A.
Buketov Karaganda State University, a regional
higher educational institution which provides the
region with teaching staff.

To begin with, we tested the readiness of
undergraduates for the cognitive component, the
indicators of which are: the knowledge of the
language system and knowledge of various
aspects of the English language for the correct
formation and understanding of the statement as
an act of communicative activity. Based on it,
three levels of students’ readiness to teach in
English in professional activity have been
identified: high, medium, low.

High level — the student has complete,
conscious linguistic, sociolinguistic, professional
and communicative knowledge. This level is
expressed in the students’ need for the constant
and systematic implementation of intellectual,
communicative, linguistic tasks; ability to quickly
and without loss of activity switch from one type
of activity to another; ability to independently
analyze, generalize, make conclusions, complete
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tasks in the allocated time with high productivity —
100 %; ability to accurately express their your
point of view; enter the communication in English
psychologically correctly and competently
continue it; ability to take the initiative; ability to
express emotions as a means of communication.
Students prefer creative tasks, are able to plan and
make statements; formulate questions; speak
expressively and holistically; are fluent in the
grammatical and syntactic structures of the
English language, are able to express their
thoughts logically.

Medium level — the student possesses quite
complete, conscious linguistic, sociolinguistic,
professional and communicative knowledge. The
average level reflects the desire of students to
perform communicative linguistic tasks, the
periodic need for communication in English,
especially on the topics covered. This level is
characterized by the sufficient knowledge of the
operations of analysis and  synthesis,
generalization; the ability to partially switch from
intellectual to communicative linguistic tasks.
Students have developed the ability to correctly
and situationally enter the communication in
English, but there is no ability to competently
maintain communication. The linguistic tasks are
carried out with a productivity of 70 % of the
planned volume. Students are characterized by the
assimilation of a limited number of foreign
vocabulary, a satisfactory level of proficiency in
the grammatical structures of the English language
and the logic of the expression of thoughts.

Low level — the student possesses separate,
incomplete linguistic, sociolinguistic,
professional and communicative knowledge.
The low level is characterized by the lack of
students’ desire to perform linguistic tasks,
passivity in the classroom, preference to perform
linguistic tasks of a reproductive type,
unwillingness to enter the communication with
the teacher and other students in English. This
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level is expressed in low students’ productivity —
less than 50 % of the planned volume. Students
have poorly developed correctness, consistency
and accuracy of speech; their active vocabulary is
poor; the level of knowledge of the grammatical
and lexical means of the English language is low
as well as the logic of the expression of thoughts.

In general, the analysis of the results of the
questionnaire conducted among undergraduate
students of pedagogical specialties allowed us to
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make the following conclusion: the students of
specialty Biology (5B011300) have a low level of
formation of the cognitive component of the
readiness. The students of specialty Physics
(5B011400) have an average level, and only the
students of specialties Computer Science
(5B011200) and Chemistry (5B011200) know
English at a high professional level (Table 1,
Figure 1).

Table 1
Percentage of types of speech activity corresponding to the level of English proficiency B1-B2
Specialty (Major) Speaking Listening Reading Writing

Chemistry (5B011200) 90 % 90 % 95 % 90 %
Computer Science (5B011200) 65 % 70 % 75 % 68 %
Physics (5B011400) 50 % 70 % 85 % 60 %
Biology (5B011300) 40 % 56 % 50 % 40 %

40%

359 34%

30% - 9

5% 9%
25% - _
B 5B011200 — Chemistry
20% T lb“o
B 5B011200 — Computer Science
15% - _
10% A 5B011400 — Physics
5o H 5B011300 - Biology
0% T T T
High Medium Low
Levels of formation of the cognitive component

Fig. 1. Levels of formation of the cognitive component of the readiness of pedagogical
specialties students to teach in English in their professional activity

The next important component of the
readiness of pedagogical specialties students to
teach in English in their professional activity is
praxeological. Determining the level of
formation of the component of readiness implies
highlighting such indicators as the degree of
proficiency in the skills of teaching in English in

professional activity and reflects the practical side
of students’ proficiency, namely: the degree of
independence in performing actions in various
situations; correctness and quality of statements.
The praxeological component corresponds to the
three levels of the readiness of students of
pedagogical specialties students to teach in
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English in their professional activities: high,
medium, low.

High level — the student independently
chooses a system of actions in situations of
communication in English in professional
activity, transfers them to other types of activities;
correctly operates with the language means.

Medium level — the student performs actions
according to the model, with or without the help
of a teacher transfers them to other activities; uses
the language tools with minor errors.

Low level — the student reproduces the
model actions with the help of the teacher;
misuses the language tools.

Questioning was chosen as a method of
measuring the level of formation of skills of
readiness of pedagogical specialties students to
teach in English in their professional activity.

Students were offered a questionnaire of
4 questions in order to test their readiness to teach
in English in their professional activity.
The questions were aimed at elucidating the
students’ opinions on whether basic knowledge of
English affects the improvement of the language
skills when studying specialized disciplines;
whether it is necessary to conduct the selection of
the first-year students in multilingual groups
according to the level of their English knowledge;
what difficulties students experience in studying

http://en.sciforedu.ru/

ISSN 2658-6762

specialized disciplines in English; whether
students will be able to conduct classes in English
after graduation.

The analysis of the answers to question No. 1
showed that 100 % of the respondents are
confident that the basic knowledge of English
affects improving language skills while studying
specialized disciplines. 98 % of the respondents
expressed confidence in the need to select the first-
year students in multilingual groups according to
the level of their English knowledge (question
No. 2). When determining the difficulties that
students encounter when studying specialized
disciplines in English, 48 % of the respondents
noted the problems with the English grammar,
and the remaining 52 % noted a weak vocabulary
(question No. 3). When asked about their
readiness to conduct classes in English after
graduation, 24 % expressed their unpreparedness,
56 % of students expressed doubt that they would
be able to teach the disciplines in English at
school, and only 20% of respondents were
confident in their abilities and readiness to teach
specialized subjects in English (question No. 4).

The analysis of the level of formation of the
skills to teach in English in intending professional
activity showed that the majority of students have
a low and medium level of formation of these
skills (Figure 2).

56%

60%

50%

40%
30%

20%
20% -

10% -

0% -

High

Medium

Levels of formation of praxeological component

Low

Fig. 2. Formation levels of the praxeological component of the readiness of pedagogical
specialties students to teach in English in professional activities
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The next component, which includes the
characterization of the motivation of students’
activity in the process of forming the readiness,
attitude and professional interest in this type of
activity, is motivational. Since the process of
forming the readiness of pedagogical specialties
students to teach in English in their professional
activity involves the unity of the motivational and
praxeological components, we need to form
positive motives, interest in the study of the
subject, as well as development of a positive
attitude towards the implementation of
communication activities.

Based on our research and taking into
account the characteristics of the motives
proposed in pedagogy, linguodidactics, and also,
considering the specifics of the process we are
studying, we identified the following motives for
characterizing the motivation of students in the
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preparation process: communicative (includes the
interest in communication during the lesson, a
foreign language serves as a means of satisfying
extracurricular interests); social (includes respect
for teachers and fellow students, the desire to
avoid condemnation from parents and fellow
students for poor learning); pragmatic (includes
professional motives, willingness to become a
highly qualified specialist); cognitive (interest in
the content of the subject, the form of
organization of classes and teaching methods,
interest in learning new things).

The analysis of the motives for the
formation of readiness to teach in English in
professional activity has shown that in the general
classification of motives at the initial stage of the
experiment, the most common are social motives —
35 %, cognitive — 28 %, communicative — 15 %,
pragmatic ones are much less — 22 % (Figure 3).

Analysis of motives

m Social
B Cognitive
Communicative

B Pragmatic

Fig. 3. Analysis of the motives for readiness of students of pedagogical
specialties to teach in English in professional activity

We believe that such results are explained
by the fact that the students do not fully
understand the importance of English in their
intending professional sphere, they do not see the
possibility of applying this knowledge to improve
their professional level.

An equally important criterion in
identifying the level of readiness to teach in
English in professional activity may be the degree
of formation of the student’s attitude to
communication in English in professional sphere.
In the process of vocational training, students can
show both positive and negative attitude towards
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this type of activity. The type of attitude affects
the activity of students in learning and
characterizes the degree of interest of intending
specialists in  communicating in a foreign
language in their professional activity [23].

Interest is an important indicator of a
person’s positive attitude to activities, including
educational one [24]. The degree of interest
formation serves as a criterion for the level of
readiness we are studying. Regarding our
problem, we are interested in the professional
component of teaching in English by students of
pedagogical  specialties. The degree of
development of positive motivation and the
stability of interest, a characteristic of the attitude
to learning a foreign language and the character of
participation can serve as the indicators of the
motivational component, i.e. all the activities in
the process of preparing to teach in English in
professional activity.

Based on the results of the questionnaire,
we have identified three levels of formation of
the readiness of pedagogical specialties students
to teach in English in their professional activity
according to the motivational component: high,
medium and low.

High level — the student’s activities in the
process of preparing for teaching in English in
professional activity are determined by all the
types of motivation. The student is positively
inclined towards this type of activity in the
educational process, shows a steady interest in
teaching professional communication skills in a
foreign language in their intending professional
activity; actively participates in the educational
process  while  studing the  discipline
“Professionally oriented foreign language”.

Medium level —the student’s activities in the
process of preparing for teaching in English in

8 Bordovskaya N. V. Pedagogy: Texthook for universities.
St. Petersburg: Piblishing House Piter, 2000, 304 p. (In
Russian).
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professional activities are characterized by
pragmatic motives. The student is aware of the
need to master the skills of communication in a
foreign language in order to apply them in
professional activity; strives to improve them.
The attitude to the communication in a foreign
language in their intending professional activity is
neutral. Interest in the use of English in their
professional activity is episodic. The activity in
the educational process of studying the discipline
“Professionally oriented foreign language” is
medium.

Low level — the student’s activities in the
process of preparing for teaching in English in
professional activities are determined by
cognitive (interest in the forms and methods of
learning) and social motives. The student is
negatively tuned to this type of activity in the
educational process, there is no interest in
learning skills in teaching in English in his
intending professional activity; the activity of
participation in the educational process when
studying the discipline “Professionally oriented
foreign language” is low.

To identify the degree of sustainability of
interest, the nature of attitude and the prevalence of
types of motivation for teaching in English in
professional activities, we conducted a survey
based on the methodology “Studying the motives
of students’ educational activities” developed by
A. A. Rean and V. A. Yakunin® and methods for
identifying types of motivation to learn a foreign
language developed by E.Il. Passov and
A. N. Shchukin®.

The students of pedagogical specialities
were asked to answer the questions whether they
like to learn English; what the purpose of their
learning is and how much time they devote to
language learning; whether they would agree to

° Shchukin A. N. Teaching foreign languages: theory and
practice: a manual for teachers and students. Moscow:
Filomatis, 2007, 475 p. (In Russian).
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learn English if it were not connected with their
professional necessity; what, in their opinion, has
an impact on increasing motivation in learning a
foreign language.

The analysis of the level of motivation and
interest in teaching in English in professional
activity at the initial stage of experimental work

shows that most students have a low and medium
level of motivation (Figure 4).

By averaging the data, we generalized the
characteristics of the levels of formation of the
readiness of pedagogical specialties students to
teach in English in their professional activity
(Figure 5).
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Fig. 4. Levels of formation of the motivational component which shows the readiness
of pedagogical specialties students to teach in English in their professional activity
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Fig. 5. Summary characteristics of the levels of formation of pedagogical specialties students’ readiness to
teach in English in their professional activities according to the results of the ascertaining stage of the experiment

According to the indicators for the entire set
of components, it can be concluded that the
percentage of the average and low level of
readiness of pedagogical specialties students to

teach in English in their professional activities is
higher, which indicates the need to increase the
efficiency of the process of forming this
readiness.
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Conclusions

The analysis of the testing and questioning
results of pedagogical specialties graduate
students made it possible to reveal that the
majority of the students have an average and low
level of the readiness under study. Having
considered each component of the readiness and
the level of its formation, the total result of which
determines the degree of readiness of pedagogical
specialties graduate students to teach in English,
we have identified the following features of this
process:

— the level of formation of the cognitive
component of the readiness of pedagogical
specialties students to use the English language in
their  professional activities varies from
intermediate to higher, which means that students
demonstrate the knowledge of the English
language system for the correct design and
understanding of the statement as an act of
communicative activity, possess linguistic,
sociolinguistic, professional and communicative
knowledge, have the ability to enter into
communication in English, switch from one type
of activity to another, analyze, generalize, draw
conclusions;

— analysis of the level of formation of the
praxeological component of the readiness of
pedagogical specialties students to teach in
English in their professional activities showed
that students demonstrated a low degree of
proficiency in the skills and abilities of using the
English language in professional activities, in the
majority — an insufficient degree of independence
in performing actions in various situations, which
does not always mean the misuse of language.
This result indicates that training at a university
does not always fully prepare a graduate for
professional activity, therefore, we are of the
opinion that the content of educational programs
at a university should be more practice-oriented,

http://en.sciforedu.ru/

ISSN 2658-6762

especially for pedagogical specialties. This will
facilitate effective preparation for the profession;

— the students demonstrated an average
level (from low to medium) of the motivational
component of the readiness to teach in English in
their professional activities. This means that the
students in the process of preparing to teach in
English are guided by the pragmatic motives: they
are rather neutral about the activity of
communicating in a foreign language in their
future professional activities, they do not have
high internal motivation to teach in English in
their professional activities; they have a low
interest in teaching the skills of using the English
language in their future professional activities.

The total aggregate of the formation of the
components of the readiness of pedagogical
specialties students to teach in English in their
professional activity, with a sufficient level of
formation of the cognitive component, average
level of motivational component and low level of
praxeological component, demonstrated in
general an insufficient level of readiness of
pedagogical specialties students to teach in
English, which can significantly complicate the
process of introducing the trilingual education
system.

Thus, a contradiction arises between the
objective need of the society for teaching staff
with a high level of professional training, capable
of using English in their professional activities,
and the insufficient level of readiness of the
majority of the pedagogical specialties students to
carry out this type of activity.

This problem determines our further
research, which will consist in finding ways
aimed at forming the readiness of pedagogical
specialties students to teach in English in their
professional activities in the context of
modernization of education in the Republic of
Kazakhstan.
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